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ABSTRACT 

Four annual surveys of the 50 states provide data for 
analyzing nation-wide trends in competency assessment of teachers. 
Most state plans for teacher competency assessment include testing 
one or more areas of basic skills, professional or pedagogical 
skills, and academic knowledge. The testing occurs at the entry 
level — admission to the teacher education program — and/or prior to 
certification. A growing number of states require an internship or 
beginning teacher year with appropriate assessment before initial 
certification can be awarded. Precis are presented of information on 
teacher assessment from each state. Data analysis appears to justify 
the following conclusions: (1) State competency assessment of 
programs has grown rapidly over the last 6 years anO nay be expected 
to continue to increase; (2) Trends continue to emphasise testing in 
the basic skill areas to be used for certification purposes; (3) 
Fewer states are using legislative action to mandate competency 
assessment of teachers, and more states are using state department of 
education regulations; (4) States are increasingly mandating an 
induction year prior to the issuance of a certificate; and (5) More 
states are choosing to use nationally standardized tests rather than 



develop their own. Several tables detailing each state's 



different types of competency 
contact people for each state, 



assessment of teachers, 
are included. ( JD) 
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OMPErENCY ASSESSMENT ^FMrv^HKUS: 1980-1^9 3 



Since* i£s beginning in l r >77, the rrovrwnt of states to assess th^ 

i 

competency of teachers has virtually encorrpassed the United States. As of 
October 1983, 30 states reported 9ome type of teacher assessn>ent projrain, 12 
reported planning serious discussion of such programs, and only 8 reported no 
activity. Hie irrportan^e that the ration has placed on assuring a competent 
teaching force is evident from the fact that beginning with three states in 
1977, state nandates to test the conpetency of teachers grew to 12 in 1980; 
22 in 1981? 28 in 1982; and 30 in 1983. Moreover, a large number of the 12 
states reporting planning can be expected to join the nr>vem?nt within^ the 
next two years. 

The rovement to test teachers grew out of an earlier movement to test 
the oonpetency of elementary and secondary students. If students' best 
scores fell appreciably below the public's expectations, and thfy did, then 
it was understandable that the public could* believe that soro part of the 
problem aould be traced to teaching and teachers. Consequently, state 
legislatures and state departments of education, responding to public 
opinion, n« related tftat teachers should be tested to assure their competency 
and, hopefully, assure their safe practice with clients. 

Most X state plans fpr teacher competency assessment incluJe testing of 

1 t 
one or irore areas of 1) basic skills, 2) professional or pedagogical skills, 

and 3V. acadenic knowledge. The testing occurs at the entry level, that is, 

admission to the teacher education program, and/or prior to certification. A 

growing number of states require an *hternship or beginning teacher year with 

°* 

appropriate -assessment* before initial certification can be awarded. 



Ttie status of conpetency assessment of teachers in 1983 can be seen at a 
glance of the accompanying map. It is immediately evident that the concen- 
tration of activity has occurred in the southern half of the United States. 
This is not surprising since the movement had its beginning in the southeast. 

Although it is difficult to attribute a beginning to the movement, most m 
authorities consider Louisiana's Acts of 1977, #16, to be significant. Vnat % 
Act stated • . .Any person applying for initial certification -as a teacher 
roust have satisfactorily passed an examination to include English profi- 
ciency, pedagogical knowledge, and knowledge in his area of specialization. " 
It should be noted, however, that North Carolina, had required the National 
Teachers Rumination as a prerequisite for certification since 1964 and 
Georgia began developing their plans as early as 197Q and implemented then in 
19 78. Florida joined the .movement in 1978 and was follov*=ri by Arkansas, 
North ^Carolina, South Carolina, and Tennessee in 1979. Thus, the early im- 
petus to assess the conpetency of teachers was focused in the southeastern 
states. * * - — 

The influence of the Southern Regional Education Board { SREB) and its 
advocacy of teacher oonpetency assessment cannot be overlooked. Ttie SREB not 
only advocated testinq of teachers £rior to 1979 but it presently advocates 
reciprocity for programs requiring testing certification among its 14 rrsmber 
states. It is not coincidental that all 14 9*EB states are included among 
those with mandates for teacher testing. 

It can also be observed from the map that the movement is expanding 
northward at a rapid rate, as indicated by the number of states designated by 
•diagonal lines, which have reported planning or discussion of similar plans. 



State^^ndioated in white have indicated no activity at pi=Qseat or 

anticipated in the foreseeable future. 

There are considerable variations of state plans for' assessment. Itey 

range from as sinpte 'as ytashi nation's and Utah's requirements that institu- 

« ♦ ■ 

tions of higher ^education test the basic skills of applicants for admission . 

to teacher education programs to highly carp lex gystans as implemented in 

Florida and Georgia. An indication of 'the variance and th$ complexity of 

different state programs can be gained 1 from Table 1 indicating* the state; 

- 

type of mandate; date of mandate and date of inplanentation, if known; level 

at v^uch tested; skills tested; and type of tests UsodU* 

,It is interesting to note that U states have chosen to mandate* testing 

* * * 

via legislation, vjhile 22 states have issued, some type of,, state department of 

education regulation. In three states both SD& and legislitive rrandates vere 

issued. It is further interesting to note that 12 states require testing at 

both the admissions and certification levels. Inclusively, however, 25 

states require testing for certification and 17 require testing for admission 

to teacher education programs. In terms of skills tested, states are nt>st 

concerned about basic skills (25), followed* by professional or pedagogical 

skills (20), and acadmic skills (19). * 

An merging trend worthy of note is the fact that states sure increas- 
es 

ingly randating a year of internship or a beginning teacher year. This in- 
duction year invariably requires assessntant of teaching skills prior to t^e 
issuance of a teaching certificate. ^ 

Early in' the movement, customized tests were frequently developed by 
states. A mare recent tr*md is to use nationally standardized bests both fpr 
purposes o£ eponany and inter- .and intra -state oonparative valiB. 
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Several states indicated in.the 1983 survey that they v*»re planning to , 
implement some form of ccnpetency assesanent of teachers, had study groups 
appointed, or otherwise v*?re in serious discussion and consideration of a 
plan, ^hiese states appear in Table 2 indicating their plans insofar as they 
have been defined. Also the Table identifies .e year of the survey in vdiiqh 
the state first indicated planning. 

Presently, 12* states indicate sore level of planning. During the past 
four surveys, 25 states indicated planning, of yhich 13- subsequently mandated 
programs. Four states, hov^ver— Illinois, Indiana, Kansak, and , 
Wisconsin— first indicated planning in 1980 and continue to indicate planning 
again in 1983. Only two states, Icwa and South Dakota, have indicated 
planning activity at one time and later "dropped out" of the nfoveniant by^re- 

porting no further planning. Judging from past history, at least six of the 

(/ # • . 

, f 

states presently indicating planning activity ray be expected to rranSli 
programs wittfin the next txra years. 

t 

Conclusions * , c 

Data drawn from four annual surveys of cxnpetency assessment of teachers 
in the fifty states appear \o justify the following conclusions: x . ( 

1. State competency assessment of teachers programs, having grown from 3 to ^ 
30 since 1977 , nay be expected to continue <to increase, since 12 states 
report planning activity in 1983. $ 

2. Trends continue to aTpha^Lze b?sti/ig in the basic skills areas to be used 
for certification purposes. , 

3. Fewer states are using legislative gption to mandate competency 

* assessment of teachers and rore states are using state department? of 
education regulations. 
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STATES REPORTING PLANNING OR DISCUSSION OF 
COMPETENCY ASSESSMENT OF TEACHERS - 1983 
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4. States are. increasingly mandating an induction year; prior to the issuance 
of a certificate. The year is rost frequently called an internship or 
beginning teacher year. Assessrent, usually by a team of visitors; is 
generally a provision. * 

5. Ntore states are choosing to use nationally standardized tests rather than 
developing their c*/n. Apparently this is a result of prohibitive costs 
of test development and the additional advantage of national and state 
conparabtlity. 

*M)TS: The data reported herein were obtained by survey involving inquiries 
sent to directors of teacher education and certification in each state and to 
a selected dean of education in each state. The author is indebted to the 
individuals *frio responded. ^ 

The writer readily acknowledges that the data presented may contain in- 
accuracies due to the. corrplexity of programs and the rapid changes occurring 
in tTany states. Sanrcitiv*? descriptions of the activities in each state and a 
listing of data gources are available from the author. . 
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Alabama 

National Evaluation Systems, Inc., was contracted to assist in the 
- -elopment of the English Language Proficiency Test to be passed prior to 
admission to the undergraduate teacher education program. The English Lan- 
guage Proficiency Test was first administered in November 1981 and is admin- 
istered four times per year. The state also requires a score of 16 on the 
PCT or 745 on the SAT for entry into teacher education programs. National 
Evaluation Systems was also contracted to assist in the development of the 
Basic Professional Studies Test and the teaching field tests of the Alabama 
Initial Teacher C^rtif icatior. Testing Program. The certification testing 
program was implemented in June 1981 and is administered three times per 
year. Individuals who are test candidates must complete an approved teacher 
education program and pass the appropriate test(s) of the AITCT prior to the 
issuance of their certificates, regardless of the level of certification for 
which the individual is applying. 

Arizona 

In January 1979, HB 2034 was introduced requiring all candidates for 
certification to pass a national standardized test in English and math se- 
lected by the State Board of Education and to score at the 50th percentile or 
above. The bill died in regular session. It was reintroduced in the second 
special session as HDB 2024 where it passed. A task force *as appointed to 
review, find, or develop an appropriate test. On June 22, 1981, the Arizona 
State Board of Education adopted Rule R7-a~604 on Teacher Proficiency 
Testing. The rule prescribes that all applicants for basic or standard 
teaching certificates be tested in reading, grannar, mathematics, and addi- 
tional ccnpetency areas as may 'be required by the Board. 

The Arizona Teacher Proficiency Examination (ATPE) was adopted with the 
provision that effective July 1, 1981, an applicant must 9Core at least 75% 
correct responses. As of January 1, 1982, all applicants must now score at 
least 80% correct responses on a canposite score to qualify for 
certification. A further provision states that the professional Knowledge 
Subtest shall be incorporated inba the ATPE on a field test basis from July 
1981. . During this time at least 50% correct scores will be required for a 
passing score. A $10 fee is charged each applicant for administration and 
evaluation of the ATPE. 

Arkansas 

Act 814, passed by both the Senate and the House, directed the State 
Board of Education to promulgate rules and regulations for teacher certifi- 
cation diat include the concept of oonpetency testing as a oondition for 
certification. The bill specified the National Teachers Examination (rx>w the v. 
NTE Program) or a similar exam designated by the State Board of Education. 
Mandated cut-off acores on the NTE became effective* in February 1983. In 
addition, the State Board of Education, at a meeting on September 13, 1982, 
adopted the following changes in teacher education ana oertification: 



1. Revised the NTE Program regulations to include the Core Test of 
Professional Knowledge in lieu of the Cannons Exami nation. In the 
certification for t Speech Pathology the Core Tests of General 
Knowledge and Carmuni cation Skills are required rather than the Core 
Test for professional Knowledge. 

2. The Area Specialty Tests are required for each field of 
certification. Minimum cut-off scores for the validated tests have 
been established and are enforced. 

3. Recotrnended that each college or university training teachers 
require the Communication Skills and General Knowledge Tests of the 
NTE Program or similar examination prior to recomrending an 
applicant for certification. The level of minimum performance was 
left to the degree-granting institution. 

California 

The najor area of corpetency assessment for California teachers and 
other certificated personnel is in basic skills. The basic skills assessed 
aire reading , writing, and mathematics, and thse are confirmed by passing the 
California Basic Educational Skills Test (CBEST)'. 

MLer January 31, 1983, all types of credentials and additional author- 
izations have been issued only after the applicants have passed the CBEST. 
in July 1983, several exemptions were added by the California legislature. 
The three itain exemptions aire children^ center instructional permits not 
requiring bachelor's degrees , school nurse credentials, and additional 
teaching authorizations for those individuals currently holding teaching 
credentials. 

Also after January 31, 1983, school districts may not initially hire 
teachers or other certificated personnel until they have passed the CBEST, 
with the exception of those who have been etployed by a school district 
during the 39 ronths preceding this new errployment. 

Applicants for admission to state approved programs of professional 
preparation in California colleges and universities must take the basic 
skills test for diagnostic purposes prior to the admission application dead- 
line. Seme institutions iray require that the test be passed before the be- 
ginning of student teachings 

At present, the CBEST test is administered four times a year at test 
centers throughout the state. Approximately 30,000 people took the test for 
the first time at one of the four administrations held during the first year; 
about 7,000 of these people have taken the test two or more times. 
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California also uses competency assessnents to~test^tfie language pro- 
ficiency and cultural knowledge of bilingual teachers and the professional 
education knowledge of the Special Education Resource Specialist. The Bi- 
lingual Certificate of Competence is now available using this method but the 
competency assessment for the Resource Specialist is not yet ready to imple- 
ment. Once a set of competencies has been adopted by the Caitnission on 
Teacher Credentialing, candidates will be able to fulfill the requirements 
for the Clear Resource Specialist Certificate of Carpetence through either 
conpleting a program approved by the Ccnmission or being assessed by a local 
assessor agency whose plan for assessment has been approved by the Ccnmis- 
sion. Through either route candidates must demonstrate proficiency in spe- 
cified oarpetencies related to (1) consultation, (2) coordination, (3) staff 
development and inservice education, and (4) parent education. 

Colorado 

As a result of House Bill 1412 passed in the Spring of 1981, inplemen- 
tation of a uniform basic skills oonpetency testing program began January 1, 
1983. The skills assessed are oral and written English and mathmatics. 
Candidates for certification must present scores at or above the 75th per- 
centile on the California Achievement Test in both mathematics and English, 
Level 19, to be considered acceptably competent in these areas. Ccnpetency 
in oral English may be demonstrated by successful completion of a 
college-level public speaking course in vtfiich a B- or better is earned. 
Competency in oral English may also be achieved at a testing center by a 
competency assessment conducted by a panel of three jiriges. Each Colorado 
institution of higher education with an approved teacher education program is 
a testing center. Testing is restricted to individuals, applying for admis- 
sion to a teacher education program or for an initial Colorado certificate. 

Connecticut 

On April 7, 1982, the Connecticut State Board of Bducation passed a re- 
solution OTitnending the work of the Professional Development Council and ap- 
proving the recotinendations contained in the report, "Reoownendations for 
Ensuring Professional Carpetence . " Two recotinendations dealing with ccnpe- 
tency assessment were: 

1. That the State Board of Education, in cooperation with the Board of 
Higher Education (BHE) and representatives of teachers (includes 
administrators and specialists) and teacher educators, by the Spring 
of 1985, 9elect or develop a skills examination in mathematics, 
reading, and writing and set uniform standards to be applied s 
statewide. The examination would be field tested with candidates 
entering teacher preparation programs in the Fall of 1985. The field 
test would be used to determine the need for the test and whether 
modifications were necessary to assure teat validity and eliminate 
cultural bia-t. If the previous conditions were met, the test vould 
be used as a screening mechanism for entrance into teacher 



preparation programs and would be fully implemented by the Spring of 1 
1986. When appropriate, remediation and re-examination for those 
receiving unsatisfactory scores would be undertaken. This requirement 
would be added to the procedures and standards for the approval of 
Connecticut teacher preparation programs. 

2. That the State Board of Education, in cooperation with the Board of 

Higher Education and representatives of^ teachers ( includes administrators 
and specialists) and teacher educators, by the Spring of 1986, select or 
develop examinations of professional knowledge and subject matter 
proficiency appropriate to all fields of certification and set uniform 
standards to be applied statewide. These examinations vould be field 
tested in the Fall of 1986. The field test would be used to determine 
the need for the test and whether modifications were necessary to assure 
test validity and eliminate cultural bias. If the previous conditions 
were rret, the test would be fully implemented by the Spring of 1987. 
When appropriate , remediation and re -examination for those receiving 
unsatisfactory scores would be undertaken. Successful -completion of 
these examinations would be added to the procedures and standards for the 
approval of Connecticut teacher preparation programs. • Amendment to the 
certification regulations would be proposed to incorporate this 
recottmendatiorr. The teacher preparation institutions vould be 
responsible for administering the&e approved examinations. 

Caimittees are at work studying and implementing the recanrendations . 

' r 

Del aware 

The State Board of Education meeting on September 16, 1982, adopted 
several new regulations governing certification: one change included a 
recamendation from the Teacher Ccmpetence Study Committee tha£ requires new 
mployees to pass a standard test of basic skills. Issuance of five (5)«year 
probationary licenses will begin at once and the basic skills ooipetency 
tests for new applicants will be required effective July 1, 1983. 

All applicants seeking initial certification in the state mus% now take 
the pre-professional Skills Tests (PPST) and meet the minimum passing score 
in reading, rmthenatics, and writing. The PPST was developed by ETS and is 
administered by ETS in the state at designated sites. 

Fl orida 

Beginning with the legislation of 1978, Florida has initiated a number 
of changes in the assessment of prospective teachers prior to certification^ 
Since 1980, all state approved teacher education/ programs have been required 
to include as an admission requirement a score at or above the 40th percen- 
tile on a nationally-normed college entrance examination. This equates to a 
score of 17 on the JCT and an 835 on the SAT. Also beginning in 1980, pro- 
spective teaahers seeking certification are required to demonstrate mastery 
of Florida* wsninWjn essential generic caipeteneiea and such specialization 
and other coipetencies as adopted by the State Board of Education on a com- 
prehensive examination . The current Florida Teacher Certification Examina- 
tion includes subtests in mathematics, reading, writing, and professional 
education. • A 
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A year -long beginuing .teacher program was initiated in 1982. The pur- 
pose of this program is to provide an organized professional support and de- 
velopment program for all beginning teachers. Completion of the program f£~. 
quires a satisfactory assessment of the candidate 1 s demonstration of the 
Florida essential ocnpetencies and skills and* behaviors gleaned from the 
taacher effectiveness research. 

The Florida Performance Measurement System has been developed by a 
coalition of school districts and universities. Its measurement and devel- 
opment opponents are based on indicators of effective teacher behavior drawn 
from research on teaching. x 

In 1983, the Florida legislature passed the Quality Instructional In- 
centive Program.. This program specifies additional high school graduation 
requirements' and a two-tiered incentive program for teachers. Itoe first tl^r 
is a district level incentive program to be negotiated between the school 
district and t£e local teacher organizations. The^, second tier establishes a 
career ladder for teachers in Florida by adding an associate master teacher 
and raster teacher level to the existing beginning teacher and regular 
teacher steps. This program, scheduled to begin in the .Fall of 1984, was 
funded with an appropriation of $80,000,000. 

Florida is currently conducting extensive studies of its certification 
and program approval policies. Proposed preservice an d in service program 
approval standards are based on treasures of increased ccnpetency and perfor- 
mance of participants. For example,* the proposed preservice program approval 
rules require that 80% of the graduates pass the Florida Teacher Certifica- 
tion Examination and 90% pass the performance evaluation of the Florida 
Beginning Teacher Program during the first year of teaching. 

Georgia 

The Georgia Department of Education began developing a plan for per- 
formance-based certification in 1970. Applicants for certification who com- 
plete initial preparation after" September 1, 1978, must pass a 
criterion-referenced Teacher Certification Test (TCT) of the basic knowledge 
of their certification field. Applicants who add a new certification field 
after September 1, 1980, must also pass the TCT in each new field. In addi- 
tion, applicants after May 1, 1980, will receive a non-renewable certificate 
valid for three years during which time they must demonstrate acceptable 
performance on 14 generic teaching competencies as assessed by evaluators 
using the Teacher Performance Assessment Instruments (TPAI). Preliminary 
versions of assessment instruments for leadership personnel have been de- 
veloped and are available as an aid to schools for the evaluation of person- 
nel but are not presently being used as part of the certification procedure. 
The performance-based certification process is designed to provide an exter- 
nal audit of the college product and to provide an opportunity for the de- 
velopment of specific staff development activities to assist beginning 
teachers in becoming professional teachers with the result that student 
learning is increased. The three-year cumulative pass rate for 
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applicants taking the Teacher Certification Test for the first time is 78%. 
The cumulative re-take pass rate is 64%. The three-year cumulative pass rate 
(first-time and re-take) is 87%. In 1982-83, 72% of the beginning teachers* 
met the performance criteria on all 14 aanpetencies of the TPAI during their 
first year. At the ;nd of the initial three ypars, 74% of the beginning 
teacliers assessed under the TPAI had met all of the performance criteria and 
5% were still in the process of being assessed. 

Illinois 

No bills related to aompetency/prof iciency testing for teachers vrere 
introduced in the Illinois General Assembly in either the 1982 or 1983 ses- 
sions. The State Board of Education is currently ocnpleting a tvo-year study 
of teacher education* preservice and inservice, which will include attention 
to the dfesirability of using a variety of means for assessing applicants for 
certificates. 

It is likely that the Illinois State Board of Education will act on the 
following staff reoonmendations in the academic year 1^83-84: 

1. The State Board "of Education oarmit itself to establishing more rigorous 
and uniform standards for admission into and retention in all 
programs — undergraduate and graduate— leading to certification by June 
1985. 

2. The State Board of Education request the State Teacher Certification 
Board to reccmread by January 1985 specific policies that address 
assessment of both content knowledge and practical performance as veil as 
admission and retention standards in all programs leading to 
certification. 

3. The State Board of Edr tio *quest the State Teacher Certification 
p ^rd to propose a program annua^y assessing the quality of the 
Cd^re of candidates recommended for certification by Illinois 
institutions. - * 

I ndian 

The Teacher Training and Licensing Catwission of the Indiana State Board 
of Education has adopted a proposal on oonpetency assessment jof teachers. 
The proposal would require all Indiana teacher training institutions to re- 
quire passage at a cannon score or a basic skills test in reading, writing, 
and nath prior to admission to a teacher education program. The proposal 
would also be nandatory for candidates for Indiana licensure who have re- 
ceived their training out of state. 

The proposal, if adopted, would become effective July 1, 1984. A public 
hearing on the proposed rule will be held on December 15, 1983. Lictle op- 
position to the proposal is expected. 



• 



Kansas s 

During the past two sessions of the Kansas legislature (1982 and 1983), 
the State* s Board of Education has introduced senate bills establishing a 
test for all initial applicants for certification but neither has made it , 
beyond the senate subcotmittee. .Ttre State Board probably will submit a 
similar bill during the 1984 legislative session. 

Preadmission tests for entry ijito teacher education programs vvere im- 
plemented in the fall semester of-1983 at the six state universities in. , 
Kansas. Included are NTE.'s preprofessional skills tests in writing and 
mathematics and a test in reading. 

The Kansas State Board of Education will'again in 1984 submit an issue 
paper to the governor covering three major areas of concern: teacher testing 
for certification, a one-year assistanceship program for beginning teachers, 
and an ongoing staff development prbgram. 

Kentucky . ' 

The Kentucky Council on Teacher Education and Certification made a re- 
conmendation to the Kentucky state Department of Education on competency 
assessment of teachers. The recommendation was in two par ts t (1) entry into 
teacher education programs and (2) certification. The recoimsndation for 
admission into teacher education requires that all applicants score at the 
12th grade level or above on a standardized test in English and mathematics. 
It also requires an overall GPA of 2.5 before admission to student teaching. 
The State Board of Education approved the reccnrendation and the requirements 
became effective with the entering freshmen of 1981. 

The recommendation for competency testing for certification will require 
a State Department of Education administered test of basic skills, profes- •> 
sional knowledge, and academic knowledge. It also recontnands a one-year in- 
ternship or probationary year where the beginning teacher is assessed on 
professional skills by a team of three. Following successful completion of 
the internship, the teacher may receive a provisional teaching certificate 
valid for ten years. 

To implement the position statement, proposed legislation has been 
drafted which would provide for the. tasting portion of the proposal to apply 
initially to applicants for teacher certification after January 1, 1985, and 
the "internship" to apply for the beginning teachern employed for the 1985-86 
school year. The time inmsdiabsly following the 1984 legislative session 
will be used for preparing training packages to be used later by colleges and 
school personnel to prepare for the internship. Also, it is expected that 
several additional specialty tests will need to be developed. While no of- 
ficial decision has been made with respect to the choice of the testing in- 
struments, a validation study has been conducted relating to the appro- 
priateness of the new National Teacher Examinations for the Kentucky situa- 
tion. 
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Louisiana 



* The Acts of 1977, #16, prescribed that any person applying for initial 
certification as a teacher "shall have passed satisfactorily an examination, 
which shall include English proficiency, pedagogical knowledge, and knowledge 
in his area of specialization The superintendent of education *»s 
charged with administration of the policy and he chose the NTE. Act #677 of 
1981 provides that persons vdx> score within 10% of the appropriate cutoff 
score on the NTE nay be employed by a school a/stem on a renewable emergency 
permit. When the appropriate score is presented, the standard certificate 
will be issued. 

h0 a result of the revision of the NTE Cannons Eliminations, new scores 
have been adopted for initial certification in Louisiana. Even though the 
old Cannons Examinations are no longer given,- will continue to accept 
scores for individuals vtao had previously taken that exetn. 

.Maryland 

Maryland has neither legislated nor state-mandated action vtoich mould 
require competency assessment of teachers." Ho%*ever, the Caimission on 
Quality Teaching has developed its draft reoonrendations and has recaimenddi^ 



- "a college must have among its requirements into the teacher education 
program that a student must meet a Maryland State Board of Education 
requirment on a statewide standard basic skills test (mathematics, 

; reading, and writing 1. Ihis test oould be the new pre -professional Basic 
Skills Test being developed by the Education Hasting Service. " 

- "the Maryland State Board of Education should develop a bylaw which tould 
- grant initial teaching .certificates to those candidates who... obtain 

satisfactory scorms on' a test which would be selected by the professional 
Standards and Iteacher Education Advisory Board, include basic literacy 
skills, oaimuni cation and computational skills, liberal arts content, 
content from the college major, and professional education content..." 

- "the beginning teacher would be required to pass miniimm statewide criteria 
for effective teaching" as a requirment for full initial teaching 
certification. 

The state my have policies on these matters a ^ear from now, but at 
this time these concepts are only recommendations from the Caimission to the 
State Board of Education. ' 



\ 
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Massachusetts 

In 1979 after more than four years of 3tuciy by the Advisory Camrission 
on Educational Personnel and following six public hearings held throughout 
the Cctimonwealth, the ~6ta€e Board of Education adopted new regulations for 
the certification of educational personnel effective September 1, 1982. 
These regulations sbflrt anphasis of certification for teachers from course- 
work to denonstrateoocinpetenoe in teaching as determined by the college 
supervisor and the cooperating practitioner during the student teaching^ 
practicum. There are five oomon standards for the classroom teacher v f iich 
set the tone for the regulations. According to these standards, the e^fec- ^ 
tive teacher: 

- is knowledgeable in the field. proposed for certification; 

- ocnmunicates clearly, understandably , and appropriately? 

- designs instruction to facilitate learning consistent with the needs 
and interest of the learnesa and so as to maintain a sense of order 
and purpose in the classroom; <£> 

- uses the results of various evaluative procedures to assess the J 
effectiveness of instruction r and ' * 

- is equitable, sensitive, and responsive to all learners. 

* • 

Mississippi 

Admission to teacher education as required by the Board of Trustee a of 
State Institutions of Higher Learning is as follows: 

Successful cenpletioji of the College Outcome MeasureslProject (COMP) 
Exam. A student is required to take only the speaking and writing areas of 
the COMP if that student has a 3.2 (on a 4.0 scale) overall grade-point 
average at th« end of the first semester of the sophomore year or if that 
student has earned a composite score of at least 18 on the ACT Assessment. 
No student can bypass the speaking and writing areas of the C0MP\ 

A score of 170 is required on the COMP Composite Ejwmination; a score of 
\ is required on the speaking area of the COMP; and a score of 17 ir re- 
4-^quired on the writing area of the COMP*. • 

« 

Certification requirements as mandated by the Mississippi State Depart- 
ment of Education are as follows: 



CORE BATTERY SCORES MINIMIH SCORE 

Cdimunicative Skills 641 
General Knowledge 636 
Professional Knowledge £39 

AREA EXAMINATION 

Minimum scores range from a low of 445 in Audiology to a high of 
512 in Mathematics. 

4 

The recently passed Education Reform Act of 1982 requires an internship 
of one year during which the aoropeV-ncy of the intern will be assessed. 
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Missouri 

On May 14, 1981,- the Misso ^i State Board of Education established a 
regulation requiring prospective teachers to rrake a passing 9Core on either 
the ACT or SAT before being admitted to a teacher education program. The 
regulation has the following implementation steps: 

\ 

1. Basic competency requirements will became effective July 1, 1984, for all 
students prior to formal admission into the professional teacher 
education programs of the institutions of higher education in Missouri. 

2. The American College Test (ACT) or the Scholastic Aptitude Test (SAT) 
will be used to test, for the oocrpetency required. 

* .* 

3. If a student has previously taken the ACT or SAT, the institution of 
higher education nay accept those scores. • 

4. A student testing below the established entry-level score of 800 on the 
SAT or 18 on the PC? my qualify for formal admission into the teacher 
education program by: 

a. retaking the' ACT or SAT and scoring at or above the established 
entry-level score. 

b. demonstrating entry-level competency in appropriate oollege courses e 
and on tests administered by the institution. This option may be 
used in those exceptional instjuiqes where, in the judgment of the 
faculty*, the ACT or SAT does^riot reveal the student 1 s basic 
competency. 

5. Students with physical handicapping conditions preventing valid test 
administration of the ACT or SAT nay be evaluated for basic corpetency in 
reading, English usage, and mathematics through appropriate testing 
instruments and/or procedures by peychometrista designated or approved by 
the, appropriate aoMSnle dfficer of the institution. 

6. Each institution in Missouri with a teacher education program shall 
develop a written policy -t&\ implonent the above requirments as part of 
its planned teacher education program. 

The new regulations are tq^Oce effect on July 1, 1984. 
Montana - 

At the present time, there is no legislated requiranent lor oanpetency 
assessment of teachers. The State Board of Public Education has had general 
discussion on teacher testing for several months. They have now formulated a 
plan to formally receive infornWfion on testing to decide if * they will im- 
ploent it for certification. 
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Nebraska 

The State of Nebraska has not developed, through fei-ther legislative 
action or Department of- Education regulation, any form of mandated oonpetency 
assessment of teachers. The Nebraska Council on Teacher Education, which is 4 
the quasi-legal grobp that ; works on such things as standards, etc., is re- * 
viewing the entire issue of oonpetency assessment either by exam or other 
form of institutionally-developed procedures. It is expected that sane new 
requirements will anerge frqm this effort. s 

N evada 

The Nevada Professional Standards Commission in oon junction with the 
Department of Education worked to develop 'an approved program approach 
leading to teacher certification, within the approved program are standards 
which require entrance* and dkit minimums for education students. The ap-> 
proved program fits into a comprehensive teacher aaipetehcy plan. . An in- 
ternship ccnponent is also part of the plan, though^ it will not likely be 
pursued until the preservice oonponents ate implemented. The plan *»s passed 
by the State Board of Education in December 1982 and endorsed by legislative 
resolution in the 1983 Nevada legislation. < 

New Hampshire | * 

*The State Board Carmittee to Study Certification reootmendod testing 
prospective teachers prior to entry into the teacher education program and 
again prior to certification. The reoonitendation w*a submitted to the State 
Department of Education in the Pall of 1983. No action has been' taken at 
this tire. 

New Jersey * 

New state standards for approved programs ware approved effective Sep- 
tember l, 1983. Beginning with the class 'of 1987, all beginning .teachers 
will be required to pass tests of subject matter competency and a teaching 
performance assessment; currently, tests may be standardised or local in- 
struments. New legislation is expected that will require "state chosen 1 * 
tests for certification in addition to the college required assessments. 

* t * 

New Mexico / 

The New Mexico legislature designated via* the appropriations bill an 
4 amount of $35,000 "for the purpose of conducting an accountability study of 
student performance as a factor in school accountability and the inclusion of 
student progress in the evaluation of local school district certified per- 
sonnel." 'An accountability task force was formed and the first meeting ma 
held on October 22, 1980. The accountability study was completed with 
interim reports presented to the State Board of Education and the Legislative 
Education Study committee. Mare recently, the New Mexico State Board of 
Bducation has adopted a fc<o-phase Staff Accountability Plan for New Mexico 
schools t 
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Provision I requires New Mexico institutions that are approved by the 
State Board of Education to adminis written basic skills .examination in 
reading, - ^ting, nd math f ^ stu ^rior to admission to the Tteacher 

Education urogram, This exairunatio. i be administered aftpr July 1, 1983. 

" Provision II - A^ter July 1, 1983, all applicants for initial certifi- 
cation will be required % to ocnplete an examination of general education, 
can^unication skills methods and practices, and content specialization 
knowledge as part of the requirements for certification in New Mexico. 

New York 

A task force to look, at the improvement of teacher education was ap- 
pointed in 1975. lhe final report of the task force was submitted to the 
State Department of Education on April 1, 1977. It reoomrended that! legis- 
lation be introduced establishing teaching as a licensed profession, a 
licensing examination be developed, and that' beginning teachers be considered 
"interns 11 art provided with supportive services. After three years of work, 
hearings, and consultation, the Board of Regents proposed as part of their 
1982 legislative/budget proposal that- the following five-point program be 
* established! 

1. Legislative enactment of the declaration that teaching is a licensed . 
profession * 

/ 

2. A licensing examination for admisr to the profession 

3. A year -±ong internship fox oeginr jachers that indoles supportive 
services t# the employing district and evaluation by the state 

■» • 

^4. A. statewide program of coordinated inaervice education 

5. A formalised system, by each district, of the annual review of 
* professional performance 

In the 1983 legislative session, no action tfes taken in any of the 
itans. Ttwy will be submitted again in 1984. Ttte Regents did approve a re- 
gulation which established the date of Septamber 2, 1984, as the initiation 
of the examination ^etjuironent for new applicants for certification. Full 
inplmantation is dependent on an allocation of funds, for development of the 
examination, in anticipation of fundi* becoming available, the Department in 
cooperation with Educational Testing Service, has conducted a Validity study- 
of the "Core Battety tests," A decision on the use of that test is expected 
by January 1984. / ■ ' 

north Carolina . 

North Carolina initiated a Quality Aaauranoe Progran in October 1978 by 
joint reeolution of tho-fitato Board of pduoatlon and the Board of Governore 
of the Uni varsity of North Carolina* Ihia program haa involved, hundred* of 
profeaaionala^ in developing oaqpetenciea for the certification df 
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professional personnel. The identified competencies have been Submitted to 
certified employees in the public schools for verification* . Ihe J^iapre- ' 
Hminary development of the program has been ©onpleted. The revised ^ 
" Standards and Guidelines " have been .adopted by the State Board of * Education 
ancL implementation will begin, lhe program ca]lls for .early examination of 
entrance requirements and pre-teachdr education screening in basic skills. 
Progressive evaluation of progress will be required with early identification 
and correction of deficiencies incorporated into |he approved prografo • 
process. ■ Failures should be. identified early in the program for each indi- 
vidual. External testing, using the NTE, for entry into teacher education c 
and at the exit level will be required; Performance during the first tv*> * 
year's df anployment will become a part of the certification process. Per- 
fonrancB^evaluation of all school personnel begat? with the 1982-83 dbhool 
year. * . 1 * 

v 

North Dakota 

^ ^ ™ ^^^^^^^^ * 

The. State Superintendent, Department of Public Instruction, has made the 
statement publicly that North Dakota will have a competency test for teacher 
education graduates prior to receiving their initial certificate before July 
1, 1984. Under the laws/regulations/etc;, he can do this on his own if • he 
chooses. It is not yet determined what he means by competency testing of all 
entering teachers, it probably will not apply to teachers already in the 
profession. It Is thought that he is talking about testing the competency of 
the beginners in basic skills— that is, reading,* writing, and math. , 
Officially nothing -is legislated/mandated yet. 

Ohio 

> The Ohio Teacher- Education and Certification Advisory Commission (an 
advisory body to the State Board of education) is engaged in si systematic 
study of the competency assessment issue. The study process ««e initiated 
during 1982 tfhen the Conmission heard presentations by a number of experts on 
competency! assessment, roost notably Dr. Donald Medley, Dr. Arthur W}se, and 
Dr. William Harris. . The purpose of the conference was to assist Caimission 
members in formulating recommendations regarding competency assessment. 

The Advisory Commission passed a resolution calling for the adoption of 
competency assessment procedures by the State Board of Education. Those 
assessment procedures are intended to assure that teachers have the basic 
knowledge, skills, attitudes, and values essential for effective teaching. 
The knowledge, skills, attitudes, and values should include (1) basic verbal 
and mathematical competence, (2) content knowledge .in the areas of speciali- 
sation for which certification is sought, and (3) the pedagogical competency 
needed for proficiency in performing teaching responsibilities* , Ths ( Canmis- 
• sion further resolved that teacher assessment procedures be based on the 
Standards for colleges .or Universities Preparing Teachers end should be ad- 
ministered prior to certification. .The State Board of Education communicated 
the need for competency assessment to the legislature as part of the Boardjs 
concerns for legislative action during the current term. 

The Commission members and Ohio 'Department of Education' staff are now 
examining how the ideas implicit in the resolution can be operational! ted. 



Oklahoma 



Oklahoma's House Bill 1706 went fully into effect in February 1982. 
Among its provisions, the bill requires competency irf oral and written 
English. It also requires all prospective teachers to pass curriculum exam- 
inations in the subject areas they wish to teach. These examinations may be, 
taken after students have completed ninety (90) college credit hours and they 
may be taken as many times as necessary. Reports on 'the average passing 
rates in the State's twenty (20) teacher education programs as well as aver- 
age scores in each subject area are public information. Approximately 75% of 
the curriculum exams were passed and 98% of first-year teachers recommended 
for certification. 

Upon graduation and completion of an approved program, an individual 
wj.ll be issued a one-year license.' A person must be reconmended by an in- 
stitution of higher education for the license. During the first year of em- 
ployment, the beginning teacher, referred to as the Entry-fear Teacher, 
serves under the guidance and assistance of an Entry-Year Assistance Com- 
mittee. The CatRiittee consists of a fellow teacher (Teacher Consultant), an 
administrator, aid a higher education instructor. This Cotmittee ia-jcharged 
with the responsibility of making a recommendation to the State Board of Ed- 
ucation as to whether or not the Entry-Year Teacher should be certified. At 
the end of a year under the Entry-Year' Assistance Program, the, Entry-Year 
Assistance Caimittee shall either reccarfend the Entry-Year Teacher for cer- 
tification or Mconmsnd that the Entry-Year Teacher serve an additional year 1 
under the Entry-Year Assistance Program. <If the recommendation is for second 
year, the Entry-Year Teacher shall not be required to serve under the 
guidance and assistance of the same Entry-Year Assistance Committee; After 
the second year, the Caimittee shall either recommend certification or non- 
certification. 

The law also provides for a range of inservice activities. Competency 
questions are addressed, therefore, by focusing on academic preparation, on 
teaching performance during the first year, and on continuing education ac- 
tivities. The State Department of Education has played a major role in de- 
veloping competency examinations and other regulations required by law. 

, Oregon 

The Teacher Standards and Practices Ccnmission (TSPC) placed an amend- 
ment on the December 1983 agenda to Oregon's AdminiatfaCLve Rules to require . 
(applicants for certificates to demonstrate competency in basic skills. The 
effective date designated by the TSPC is January 1, 1985. The 1983 year was 
to have been used as a year of study from which tests and minimum scores • % 
would be established by January 1984. Testing is expected to be implemented 
by July 1, 1984. 
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Pennsylvania 



The State Board of Education has established a task force to study 
teacher education. One of the major issues presently being debated is com- 
petency assessment for preservice education irajors. The issue will probably 
be decided this Fall. 

Rhode Island 

House Resolution 7687 would have requested the State Board of Regents to 
require competency tests at least every tws years. The resolution did not 
pass. No additional legislative action is expected during the next session 
of the legislature, 'tiowever, new certification requirements for vocational 
teachers require the applicant to pass a written and a practical examination 
in the vocational area for which he seeks certification. The new regulations 
took effect October 1981. 

South Carolina 

Act 187 was passed into law in 1979 by the General Assembly. It re- 
quires (1) the administration of a basic skills examination of all students 
entering teacher education programs, (2) the administration of the NTE or a 
state -developed proficiency examination in non-NTE areas prior to certifi- 
cation, and (3) three evaluations by a team during student teaching and the 
provisional year of teaching. Full implementation took place during the 
school year 1982-83. 

Tennessee 

\. 

The State Board of Education mandated (November 1979) that all appli- 
cants seeking admission to approved teacher education programs shall 
(1) attain a minimum raw score on' the California Achievement Test (a 1979 
minimum of approximately the 9th grade level to a 19ff2 requirement of ap- 
proximately 12th grade level) or (2) present an ACT score of 17 or an SAT 
score of 765. In addition, the directive specified that, oomencing January 
15, 1981, all applicants for teacher certification shall furnish the SBE a 
report of scores attained on the NTE Camon Exams or the NTE Core Battery 
beginning in the Fall of 1982. 

Texas r 

Recently passed Senate Bill 50 prescribes: 

The State Board of Education by rule shall require satisfactory perfor- 
mance on a ocnpetency examination of basic skills prescribed by the Board as 
a condition to admission into an approved teacher education program, in ad- 
dition, the Board by rule shall require satisfactory performance after grad- 
uation on a comprehensive examination prescribed by the Board as a oopdition 
to full certification as a teacher and shall require satisfactory performance 
on a separate examination prescribed by the Board as a condition to certifi- 
cation as a superintendent or other administrator. The Boa^d shall presc: 
the method of determining the satisfactory level of performance on a test 
under this subsection. 
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The State Board of Education has selected the Pre-Professional 
Skills Test published by the Educational Testing Service for use in determin- 
ing basic skills attainment for admissiorf purposes. During academic year 
1982-8$, a contractor conducted a content validity study and a standard set- 
ting study. Hie State Board will set the passing score in Fall 1983 or 
Winter 1984 for required use in Spring 1984. Ttie first statewide testing 
date has been set for March 3, 1984, in approximately 45 testing centers. 

Effective May 1, 1986, those who have not completed a teacher education 
program will be required to pass an examination in each teaching field for 
which a certificate is sought. The examinations have not yet been formulated 
or adopted by the Camnission on Standards for the Teaching Profession. 

Utah 

The State Department of Education mandates that each institution pre- 
; >aring teachers submit a plan to the SDF indicating how required oonpetency 
testing in basic skills is acconplished. Testing is required for admission 
to programs and before institutions can reconmend teachers for certification. 

Vermont 

Regulations effective September 2, 1982, require approved programs to 
specify entrance and exit criteria in terms of abilities specified in the 
regulations. 

More importantly, teachers in their first three years of teaching are 
required to pass a local performance evaluation including, but not limited 
to, the following criteria: 

- ability to plan instruction 

- ability to maintain a positive learning environment 

- ability to conduct learning experiences for individuals as v*sll as for 
groups 

- knowledge of content area 

- interest and motivation in continuing professional development 
Virginia 

Virginia is involved in three aspects of teacher oonpetency testing. 
First, applicants for initial certification are required to submit acores on 
the National Teacher Examination. Saores on the Cyre Battery and an appro- 
priate Specialty Area examination are required. A validation study of the 
area examination was recently completed. Reconmended cutaoores ware pre- 
sented to the Virginia Board of Education at its September 1982 meeting. A 
second study to validate the Core Battery plus the Specialty Area test will 
be OCTtpleted in March 1984.. # Cutscotes are to be established by the Board 
prior to July 1984. 
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A second recent action by the State Board of Education established a 
competency examination for probationary teachers. Effective July 1984 , all 
new teachers will be issued a tv*D-year , non-renewable, provisional certifi- 
cate. During the two-year probationary period, an on-site evaluation of the 
teacher by a team comprised of representatives of the school administration, 
teachers, and higher education must be successfully coipleted. The Board's 
staff is in the process of designing this evaluation system, which, is to be 
based on the seven competencies identified in the revised certification re- 
gulations. This program is called the Virginia Beginning Teacher Assistant 
Program under the direction of Mrs. Nancy Q. Vance, Associate Director. 

Finally, the recent revision of the state certification regulations re- 
quires all preparation programs to establish admissions requirements equal to 
or exceeding requirements for other programs offered at the institution. 

West Virginia 

The West Virginia Board of Education adopted Teacher Education Policy 
5100 in April 1982. The policy, effective in September 1985, calls for 
assessment of basic skills, general education, content specialization, and 
professional education. All testing will take plafae within the approved 
teacher education program context, Therefore, the state does not anticipate 
certification by use of testing as a sole criterion, but teating with state 
level cutscores as a basis for aerification for oonpl^tion of the approved 
program outcomes. 

Wisconsin 

In Wisconsin, competency assessment is not required, either for admis- 
sion to teacher* education programs or for certification. The State Superin- 
tendent 1 s Task Force .on Teaching and Teacher Education, presently still at 
work, is reconmending: 

a, that each teacher education institution require that applicants for 
admission to its preparation programs demonstrate mastery of basic 
skills by achieving a specif ic ocore on a standardized examination 
prescribed by the State Superintendent of public Instruction. 

b. that the State Superintendent of Public Instruction initiate a 
standardized test of basic skills, knowledge of subject matter, and 
knowledge of pedagogy as a condition for probationary licensure as a 
teacher in Wisconsin; that initially thr"data obtained be used to 
explore the relationship between performance on the test and the 
candidate's subsequent teaching performance; 4 and that a candidate's 
performance on the test not be used as a basis for denying licensure 
until the validity of the test has been established. 

It is expected that these reooranendations will be adopted in some form 
by the Department of Public Instruction. 
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Wyoming 



The State of Wyoming has no mandates for competency assessment of 
teachers. However, the only teacher education institution in the state has a 
program. The College of Education on its am has, effective 1982, instituted 
a oonpetency assessment program for all students entering the College of B3- 
i nation. During the sophomore year, each student will be assessed in the 
areas of reading, writing, and nathenatics. Students will also be required 
to complete a practicum in the schools where their ability to vork with 
youngsters and other teachers will be assessed both by aooperating teachers 
and a supervising faculty member from the College, Students %*k> fail to 
successfully oanplete this screening -process will be counseled out of educa- 
tion and encouraged to enter other programs. At the current tine, the 
California Achievement Test (CAT) is being used as the instrument for evalu- 
ating the basic skills of the prospective education students. 

The faculty is proposing that all students demonstrate 17 oonpetencies 
during or prior to student teaching before receiving the College's endorse^ 
ment for certification. Estimate it will take four years to implement. 
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SOURCES 



Alabama 

Jayne A. Meyer, Coordinator of Teacher Education , Department of Education, 
Montgomery 

Milly Cowles, Dean, School of Education, The University of Alabama in 
Birmingham 

Alaska 

Charlie Mae Moore, Chief, Educational Standards, Department of Education and 
Certification, Juneau 

Arizona 

Arnold M. Gal legos, Dean, College of Education, Northern Arizona University, 
Flagstaff # 

R. Berkley Lunt, Director, Teacher Certification Unit, Department of 
Education, Ptioenix 

Arkansas 

Geie V. Campbell, Dean, College of Education, University of Arkansas at 
Little Rock 

Austin Z. Banner, Coordinator, Teacher Education and Certification, 
Department of Education, Little Rock 

California 

C. Denny Auchard, Interim Dean, School of Education, San Jose State 
University 

John P. Brown, Executive Secretary, Ccmrdssion on Teacher Credentialing, 
Sacramento 

Colorado 

Melvin D. Spurlin, Sipervisor, Teacher Education and Certification Unit, 
Department of Education, Denver ^ 

Richard L. Turner, Dean, School of Education, University of Colorado, Boulder * 
Connecticut 2 

Pascal D. Forgione, Jr., Chief, Bureau of Research, Planning and Evaluation, 
Department of Education, Hartford 

Charles J. Gervase, Dean, School of Education, Central Orinecticut State 
College, New Britain 



Delaware 1 

Ervin C. Marsch, State Supervisor, Certification and Personnel Division, 
Department of Public Instruction, DoVer 

Frank B. Murray, ^ean, College of Education. University of Delaware, Newark 
Florida 

Garfield W. Wilson, Director, Office of Tteacher Education and Certification, 
Department of Education, Tallahassee 

David C. Smith, Dean, Cpllegfc of Education, University of Florida, 
Gainesville 

Georgia 

Anne Flowers, Dean, School of Education, Georgia Southern College, Statesboro 
Hawaii j 

Arrlrew In, Dean, College :>f Education, University of Hawaii, Honolulu 
Idaho 

Darrell K. Loosle, Director, Teacher Education and Certification, State 
Department of Education, Boise 

Illinois 

John H. Johansen, Dean, College of Education, Northern Illinois University, 
DeKalb 

Indiana 

Anne Patterson, Director, Division of Tteacher Education and Certification, 
Department of Public Instruction, Indianapolis 

Iowa 

^ 

Orrin Nearhoof , Director, Teacher Education and Certification, Department of 
Public Instruction, Des Moines , 

K ansas fc \ 

— _•■ * 

j. Fred Markowitz, Associate Dean, School of Education and Psychology, 
Brrporia State University, Brporia 

Percy Sillin, Assistant Comnissioner for Agency Services, Department of 
Education, Topeka 

Kentucky I 

Sidney Simandls, Director, Division of Tteacher Education and Certification, 
Kentucky Department of Education, Frankfort 
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Louisiana 

JacqiHline C. Laris, Director , Bureau of Higher Education and 'Teacher 
Certification, State Departments Education, Baton Rouge 

Burnett Joiner, Dean, College of Education, Grambling State University, 
Grabbling 

Maine 

Steve flanblin, Director, Teacher Certification and Placement, Department of 
Education, Augusta 

Maryland 

Heman E. Behling, jr., Assistant State Superintendent, Certification and 
Accreditation, State Department of Education, Baltiirore 

Massachusetts 

Thomas P. O'Connor, Director, Bureau of Daacher Preparation, Certification 
and Placement, Department of Education, Quincy 

Joseph P. Cebula, Academic ^an, American International College, Springfield 
Michigan 

Robert A. Roth, Director, Tteacher preparation and Certification Services, 
Department of Education, Lansing \ 

Minnesota 

George B. Droubie, Manager, Personnel Licensing and Placement, State 
Department of Education, St. Paul 

** 

Mississippi 

Richard J.* Vaoek, Associate Dean for Instruction, College 8 of Education, 
Mississippi State University, Mississippi State 

Missouri , 

■ « > 

R. v. Wilson, Director, T*aacher Education and Certification, Department of 
Education, Jefferson City 

Robert G. Moods, Dean, College of Education, University of Missouri, Columbia 
Montana 

John Voorhis, Director, Teacher Education and Certification, Office of Public 
Instruction, Helena 
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ERIC 



Nebra ska 

\ 

Gerald Sughroue, Assistant Ccnmissioner, Division of Instruction, Teacher 
Education and Certification, Department of Education/ Lincoln 

Nevada 

Richard c. Kunkel, Dean, College of Education, University of Nevada, Las 
Vegas 4 

Myrna Macdonald, Deputy Superintendent, Department of Education,, Carson City 
New Hampshire 

George H. Lewis, Director, Office of Teacher Education and Professional 
Standards, State Department of Education, Concord 

Lillian H. Franc, Certification Officer, Keene State College, Keene 

New Jersey 

Janice Weaver, Dean of Professional Studies, Glassboro State College, 
Giassboro 

New Mexico \ 

janes Pierce, Director, Teacher Education and Certification, State Department 
of Education, Santa Fe 

Donald G, .Ferguson, Associate Dean, College of Education, New Mexico State 
University, Las Cruces 

New York 

V.Vinoent C. Gawetta, Director, Division of Teacher Certification, State 
Department of Education, Albany 

Helen Greene, Dean, School of Education, C. W. Post Center, Long Island 
University, Greenvale * 

North Carolina , 

Carl J. Dolce, Dean, School of .Education, North Carolina State University, 
Raleigh 

North Dakota 

Patricia D. Murphy, Director, Institute of Teacher Education, North Dakota 

State University, Fargo 

# 

Ohio 

Paul ft* Hailey, Director, Teacher Education and Certification, Department of 
Education, Oolunbue < «-> 
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ERIC 



Oklahoma 

Judy Leach, Administrator, Teacher Education/Staff Development, State 
Department of Education, Oklahoma City 

Dale Mullins, Dean, School of Education, Central State Univei ty, Edrrond 
Oregon 

Richard S. Jones, Executive ^ecretary, Teacher Standards and Practices 
Ccnmission, Salem 

R. Doyle Slater, Director of Teacher Education, School of Professional 
Studies, Eastern Oregon State College, La Grande 

Pennsylvania 

William R. Benedetti, Dean, School of Education, California State College, 
California 

Rhode Island * 

David R. Roy, Consultant, Teacher Education and Certification, Department of 
Education, Providence 

South Carolina 

John D. Mulhern, Dean, College of Education, University <pf South Carolina, 
Columbia ^ \^ 

Elmer L.* Knight, Assistant Director, Teacher Education and Certification, 
State Department of Education, Columbia 

South Dakota 

Roberta T. Anderson, Dean, School of Education, University of South Dakota, 
Vermillion ' 

Tennessee 

* 

Don C. England, Director, Teacher Education and Certificate , state 
Department of Education, Haahville 

Bdell M. Hearn, Dean, College of Education, Tennessee Philological 
University, Cookeville 

Texas 

Jones L. Williamson, Dean', Collage of Education, East Texas State University, 
Canneros ^ 

Marvin Vfcaelka, Associate Ccmniasioner for Professional Sifjport, wcaa 
Education Agency, Austin 
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Utah 

Vere A. McHenry, Coordinator, Instruction and Support, State Office of 
Education, Salt Lake City 

Oral L. Ballam, Dean, College of Education, Utah State University, ]pgan 
Vermont 

Henry Bissex, Assistant Director, Adult Education Services, State Department 
of Education, Montpelier 

Edward R. Ducharme, Chairperson, Organizational' Counseling and Foundations 
Studies, University of Verront, Burlington 

Virginia 

Sara G. Irby, Associate Director of Taacher Education, Department of 
Edition, Richmond 

Washington , / . 

Theodore E. Andrews, Director, professional Education, Department of Public 
Instruction, Olynpia * 

West Virginia 

Robert Gabrys, Director, Educational Personnel Development, Department of ^ 
Education, Charleston 

Sam Joseph Guerriero, chairperson, Division of Education, Alder aon-Broaddua 
College, Philippi 

Wisoonsin 

Rodney H, Jbhnaon, Dean, School of Education, University of Wisconsin, Bau 
Claire 

Wyoming 

John P. Dolly, Dean, College of Education, University of Wyoming, Laramie 
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